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ABSTRACT 

The paper fqcuses on the needs of visually ia^aired 
preschoolers in various develops»ntal areas. The inportance of 
attachment to a significant ether for establishing trust is outlined 
and the fact that body awareness, object perswnence, range of notion, 
spatial awareness and orientation must be logically and actively 
introduced is cited. Aspects of learning needs are addressed 
according to two age levels (0-3 and 3-5) for the following 
developmental areas: sensory motor development, social emotional 
development, cognitive/academic functioning, corananication, daily 
living ski lis/ independence, and orientation and mobility. (CL) 
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TO THE EOiCATKHML RESOUV^ra 
»NFOf»«ATTCW CENTEn (SmCr 

INTRODUCTION 

The special needs of severely visually impaired infants and preschoolers are more 
dillcicntiated Chan for any other population. Without the integration through vision. 
chc«e children are surrounded by sounds, saella and sensations that have no foundations 
fu. a»»..ciations to take place. they do not have the advantage of the incidental 
l.^irning that their sighted peers do, and are totally dependent upon ethers for guidance, 
M.pMt iin.» motivation to fatilitate cumpirtrheutt inn through use of their other modalities. 
il,.v ....«mI intervention that will promote the devulopraent of their sieutal processing 
a li I I I t i tii . 

Tl... visually imiiaired infant is at risk of staying in his own world without vision to 
...ntir«. the ..^istunce of a world "out there." Attachment to a significant other is needed 
ic, tjiitablish trust in cons i s tent i .Mi . In addition, object permanence, body awareness. 
rauK- molioH. special awareness and orientation most be actively and logically introduced 
I.. |.»umote "moving out." In order for the infant to begin to recu^nize patterns of actions, 
.v.-nib, and rhings happening around him, so that anticipation can lead to pa r t i t i pa I i on . 
1... mohl hav*. "hands on" sequtncial exposure. Further, to internalize even basic motions 
I.,, :,uch Ihings as .eachiuK for objects on sound, or se 1 f - f c.:d i ng . he needs to be ".o-a.ted" 
through th«: process. 
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The vl.ually i.Mir«d pr«.ct.ooUr do«. not have vitual «odel. to pio.oto ln4lvidMall«-tlo« 
and ««ar««e.. of the fact that ha can be a "doer." Without vl.ioo to orga«iaa env iroo«.e«tal 
cluea. ha o«eda to refine hia iotarpretive akilla to pro.ote iodependence . He needa to 
develop a concrete foundation haaed on active, logical and aequencial emporienco.. with 
enough reinforce-ent and variation for generaliaed application. The pre.chooler alao oeeda 
to underatand the dyna.ica off co««unicat ion . that he can't aee. and to have the experiential 
vocabulary to participate in meaningful dialogue »ith both peera and adulta. He needs 
initial guidance to learn to interpret social iituationa ao that he can participate, and 
develop the ability to initiate interactiona with othera. He alao needa to be aequentially 
co-acted through various techniquea that will promote development of Independent aelf-help 
skills, while at the aame time being aware of REAL expectat iona. 

Assessment of blind preachoolera i. extremely complex, i^-e ro the dramatic impnct of severe 
visual impairment on the total dynamica. Mo asaeaament tool can be appll-d without careful 
consideration of the many variables influencing the resulta. including medical aspects, 
environmental influences, intervention and the assessment situation, and no teat score 
«l.o«ld be conaidered final and conclusive. Further, although age represents a chronological 
ti«e component, the corresponding experiential foundation must not be baaed on sighted norms. 

The fallowing is a focus on the needs of visually impaired preschoolers In various "devel- 
oj>»c.«t«l areas." It is merely a atart in reminding us that the blind child deserves active 
participation and direct input in order to tie his world together. 

While glancing at each section, it is fair to play with the following thoughts: 

- I.oes the child have a solid HEAL foundation to form associationa in a new situation? 
Are we letting "assume loom?" 

- |« Ue secure with the situation (himself) to accept my input and interaction? 

- is he interpreting what "I" think, or are there ambient disiractors? 



ERIC 



- Have "I** r««lly gotten into the cliild...«fli I interpreting end reepon'fing to the cltiia*s 
world froM the vey that he gerceivee . . »or froa ny perceptions? 

- Tactuel and auditory proceaaing takea longer than viaual ioterpretc c ; on. Have I been 
patient and fairT 

- Host iaportantly— VMAT STATEHEMT IS THE CHILD RBALLY MAKING by his actions and cuaaun- 
icacion, or lack thereof? la it that, froa the child's world, the aituation ia too 
confusing, coaplex. Meaningless, pdrpoaeless; that the introduction haa not been cunpletis, 
logical, clear, consivtent, or useful; that there are certain gape in the foundation; 
that verbalising does not «ean understanding; that the ability to generalise requirt>s 
nuBierous active and varied experiences, not just repetition; or that concrete experiences 
are vital??? 

- With the thought that nothing purposeleas perpetuates itself, again, what statenent is 
the child tsaking by his action... or inaction? IF we are to incorporate CHANGE and/or 
GROWTH, we auat understand the child's perspective and aak what purpose is being met... 
and address the REAL need. 

- During any sharing tiae, an I doing things that the child could actually be doing? Am I 
really letting hia do «11 that he can? Are there aore ways that he can be actively 
invulved? How? Why? When? NOW I i 

- In all, an "I** really sensitive to, and addressing this blind child's unique needs and 
Mud«i« of learning? 

SENSORY MOTOR DEVELOPMENT 

l.uarniiig, in Che absence of sight, and especially when there is no visual aenory, is frag- 
vuMitL'i! and ditforganiced. The blind or low-vision child is unlike the sighted child for whoa 
it btiet glance can provide spontaneous inforaation about objects, actions, causes, effects, 
Itiitt. t iuRtt , qualities, quantities, variations and consistences, in jaddition to assiailating 
it;l.ituii s iMu ! taneous sensory input. The visually iapaired preschooler requires guidance in 
sysLcmat i c and purposeful processing through his other senses, to be able to internalize, 
pieie together and interpret liaited inforaation. 



AtJK 0 - i 
Hie visually impaired infant needs: 

1, iriitii ill at least one significant other. 

2. A i«Hiit4i<it i(Mi to develop basic LlSTCNIiKJ SKILLS. 

I. A«art'nTt*s"Tf COMSISTKW^IES, through "active input." 
/», To iiave I.1IRI0SITY and >»T1VAT10N to explore "out there." 
*>. To lim»w KAN<;K ok HOTiON and develop iaaiediate SPACIM. 
AUAKKNKS.S. 
- 6. naaiK rAi:HIAL PROCESSING SKIIJ.S. 
/. mtruduciiuu to a VARIETY 0¥ KOODS. 

O Awaicebs of SENSt OF SMELL, with REAL ASSOCIATIONS. 
ERIC ^tiiiuncv in IISI^KI ANY RESIDUAL VISION. 



ACE 3 - 5 
Tlie visually iapaired child needs: 

1. OPPORTUNITIES. TIHE and DIRECTION in a variety uf settings. 

2. To refine TACTUAL and KINESTHETIC awareness. 
1. To refine LISTENING SKII4.S. 

4. Guidance in interpreting concurrent information input uf 
ALL MODALITIES. 

5. PURP(»EPUL PRACTICE for independent interpretation. 

6. REAL INTERACTION with sighted peers. 

7. To develop SITUATIONAL INFORMATIONAL PROCESSING SKILLS 
(Who? Why? What? How?) 

8. To refine development of .tse of RESIDUAL VISION. 
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SOCIAL- EMOTIOHAL DEVSLOPMIiHT 



iietiance of the viiM«lly i«p«Ue<» prasc 
for awareness and underatanding of, and i 
iadependently , preaenta unique probleaa i 
iapacl ia cowpaunded by Cbia aajoc aenaor 
differentiated Chan for thoae children v< 
people and the world, hot#ever, takea much 
can naintain contact, and confira continu 
congenttally blind, crucial bonding ia de 
tragedy, but alao neither parent nor chil 
vital interactiona . Thus, the identity o 
a significant individual has m teniious be 

AGE 0 - 3 

The viauaily impaired infant needa: 

1. To OKVKl.CIl' ATTAC«MI£MT with at leaat one CONS I STENT 
AliULT. 

2. Tu became awart: of IDeNTITY aa a htman. 

I. To have £XW)SUHK TU oniEKS in different aettinga. 

4. To be guided in ways to EARM SELF-ESTEEM, and 
develop a iU%H» SEI«P'C0IK:EPT. 

5. To UNDI.KSTANU SEqOEPriiil. PATTERNS so that antic- 
ipatiuii can lead tu participation. 

6. Awareut:t*8 of, and directed OPPORTUNITY and 
MiiTIVATlON to explore the t#orld. 

7. To becowt! aware of nieaningful LlSTKNINC FOR 
INTEKAirriON CUIES. 

H. To be exposed to both DIRECTED and SPOKTANEOUS 
VEKHAI. INTi-IKAlTIONS, relating to iswediate 
vx|.«rii turtM til wliich the child and others are 
A«!TIVKLY INVOLVEU. 



booler on othera to provide a comprebenaible foundation 
ntereat in a world that he cannot aee to organise 
n ALL areas of development. However, the synergistic 
y loss presenting social and esotional needs siore 
th vision. The initial trust factor of consistency of 
longer to get established than for sighted babies who 
ed existence through vision alone. In addition, for 
layed, not only because the fanily is dealing with the 
d is rewarded with the kind of eye contact that fosters 
f self, in relationship to others, the world, and aa 
ginning . 

AGE 3 - 5 



The visually iapaired child needs: 

1. To be allowed to make SIMPLE CHOICES. 

2. To be aware of OMH CAFASILITIES and experience REAL EXPECTATIONS 

of others. „ 

3. To be aware of and guided in extinguishing INAPPROPRIATE BEHAVIORS 
it. To develop the T0CM.8 Vm mTORPilBTINC SOCIAL 8ITJJATI0NS. 

5. To develop the SOCIAL SKILLS i:o interact with PEERS. 

6. A concrete EXPERIENTIAL PmiNDATKHI through active exposure to 
be able to ASSEb3 situations WITIKNIT DIRECT CONTAtrr. 

7. To be WILLING TO EXPIKIENCE MCU situations. 

8. To know how to (XWSTROCTIVELY OCCtPPY Tllffi independently. 

9. To know how to INITIATE SOCIAL INTSRACT70N. 

10. To be able to participate in IMI'.ATION FLAY WITII PEERS and 
understand the PURPOSE and USE UF TOYS. 

11. To know that HALES and FEMALES are different. 

12. TIME to PROCESS. 

11. The ability to ASSESS AND RESPOND to OTHER'S interactions. 

14. The SOLID Fm»fl)AT10N, then opportunity and expectations to be 
INDEPEimENT. 

15. To be PREPARED for upcoming activities, sir lations and events 
with concrete 'lianda on*' information to provide WHINDATION FOR 
UNDERSTANDING AND PARTICIPATION, if verbal description is 
insufficient . 

16. To know that "DIFFERENT" IS ALL RIGHT. 

17. To be able to express feelings. 

18. To have sense of IDENTITY. 
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COGNITIVE / ACADSHIC 
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I. 
*, 
^. 
b. 

H. 

m. 

11 . 

1-'. 
t i. 

14. 



Tho.e working with th« blind and low vision Infant and preschooler «uit«nd«ratand the 
impact of .ev«r« vi.u.l i-psirment during the formative year, and provide intervention that 
im enhance develop-eot of the child's pental proces.ing abilities. fro» hia P«J»- 
pec iv«. They »«.t be aware of the differences in learning and know how to provide ogicui 
and adequate coiprehena i b le exposure so that the eatabl iahwent of a cognitive foundation 
biiili from concrete, to Manipulative, to abstract, is solid. 
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Tilt: wiauiilly inpatred infant needs: 
I. 



AtTAtHlMKNT ti^ A tt^HSlSTEMT significant other, who 
b«-'lievc's ill hin. 

Start un a fuundaciun to understand self as an 
iNliiVilMIAI. (BtrtlY AWAKENESS.) 

KKfHiiicntial COHSISTKMCIES for OBJECT PERMANENCE. 
I-IINCHKTK KXPEKIENCES. 

lailUAHCE IN INVIM.VEMENT and HOTIVATIUN to be drawn 
(»titwaid. 

<: flhANCI-; tu develop CURIOSITY aboul CAUSE-EFFECT und 

titji ttAPABll.lTIES. 

A ba»i» EXPEKlENTiAL VOCABULARY. 

li^iHic l.ISlfcNIW; SKiU-S tu enhance ability to 

iiittitptt't and anticipate. 

I,. tJt.-v*^I«*p TAiiTUAL curiosity and battic PKOl^ESSING 
SKIi.i.H. 

1\. a«.icpl by uMiull. a variety uf TAST .S, TEXTURKS and 
niNSlSTKNClES. 

T«. iK velup basic i)I.KACT()RY HKtMIESSlWi SKH.I.S. 
T.. , *j.cri.rott; REALISTIC EXmTATIONS »f olht-rs. 
I.I .1. v«!lu|» hasit 1/HANTITY AWARENESS, 
lo iKv«'luji any VISUAL AWAREMKSB. 



AGE 3-5 

The visually impaired child needs: 



I. 

2. 

3. 
4. 
5. 
6. 

7. 
8. 
9. 



10. 

11. 
12. 

n. 

14. 



INDIVIMJATIOli for INDEPENDENCE. 

Tll« to process and practice, to understand and »eet 
expectations. 

The spontaneity of PEER MODELS. 
To refine LISTENING SKILLS. 

To understand COm^EPTS OP NIMBERS and QUANTITIES. 

To understand TEMPORAL CONCEPTS, i.e. Pirat-Lasl; 

Segin-End; Sluw-Faat. 

To be aware of SE«H1ENTIAL CXHICEPTS. 

To be aware of CONCEPTS OF SIZE. 

To be able to IISCRIMINATE and IDENTIFY likes and 
differences, part-whole, features and functions of 
objects. 

To be aware of SIMPLE CATECOaiZATIOH and ASSOCIATIONS 
to develop the foundation for GENERALIZATION. 
To develop MEHOKY. 

A solid experiential and concrete foundation to 
develop the ABILITY TO REASON and do ABSTRACT THINKING. 
To be able to IMITATE and understand IMITATION. 
A foundation for REAUINC READINESS. 
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by ailuU directed 8tl«ulou8-re«pon»e conversations. 



AGE 0-3 

The visuiilly iapaired infant needs: 

1. An INVOLVED PKtMAftY CARETAKER tdio will be able 
lo "rtjaJ** the baby. 

2. Til be to denunatrate sinple RECEPTIVE LANGUAGE, 
dii leari.t.d through conaiatent CO-A'JTIOH of tpproprlate 
reapunsu Kotiuna. 

i. TiW-: Ti» I'KOCesS verbal inforwation. 

4. To be able to rOLLOW SIMFU CO>«AIH)S. 

5 A CiM«;i;r.rK miiNUATlMN to do aasociative Chitifcing. 

6. To b»: I. r uf the PURPOSE OF OIWaJNlCATlON. 

?, T.I li^ve i^ANCUACE HDDELS. 

8. Tu iiuvc lotn «f directed, active, yet "NATURAL" 
VKKftAL fcXPOSllkE. 

9. To bt! pi ovidt J diri*cted OPPORTUNITIES where 
<:<»MHliNU;ATI»N IS EXPECTED. 

). ACKNdWLKlHJEMENT when aimple NEEDS are expressed 
nuiivi rbul ly. betore language acquisition. 



AGE 3-5 

The visually ispaired child needa: 

1. Active expoaure to SPOHTAHEOOS LAMGUAGE MODELS of peers. 

2. RECIPROCAL PLAY opportunities, with initial guidance. 

3. To be aware of and guided in APPROPRIATE AFFECT. 
4^ To be able to ACCEPT CORRECTION and REDIRECTION. 

To RESPECT others and be able to ASSESS APPROPRIATE 
Tllffi TO TALK, including facing the speaker, appropriate 
gestures, tone and Mdulation. 
b. To be able to SEEK INTORMATIOM . 

7. To be PREPARED for INTERACTIONS . 

8. To be aware of and able to DEfSCRIBE ACTIONS and FEELINGS. 
9 To be able to DISCRIMINATE Fl» SOCIAL ORIENTATION. 

10 ! lie able to process snd apply APPROPRIATE SENTENCES AMD 
RESPONSES. 

n. To be AWARE of escessive f.nd INAPIr^PRIATE VOCALIZATIONS. 

12. To have a concrete FOUNDATIOM FOR GATE FOR I ZAT ION AND 
GENERMa I ^AT I ON • 

13. To have the ability to EXPRESS PREFERENCES and wake 

CHOICES. 

W. To be able to EXPRESS NEEDS. AND ASK QUESTIONS. 
13. To develop VERBAL MEtRJRY. 

16. To be aware of the DIFFERENCE BETWEEN Rtmt VERBAL MEMORY 
and INDIVIDUAL ASSOCIATIVE THINKING. 

17. To have a CONCRETE EXPERIENTIAL VOCARULAKY lor 
comfortable, purposeful cosBuiiication. 
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DAILY L I V I W C SKILLS/ IMDEPEHDEHCE 



Wicliouc visual -odela infor.log the prJi hooler of what people do independencly . 

ivide aeaningful input, notivatioa and real especcatio 



tha child is 
ons necessary 




AGE 0-3 

The visually impaired infant needs: 



I 



I. 
4. 

6. 



/. 
H. 



Aw4rt:netta of actions and result a of INDEPENDENT 
HDVEMKNT. 

Tu be Mtut*: uf consistent PATTERNS of EVENTS, 
ACTIVlTiliS AND SOCIAL INTERACTIONS, in order to 
iintictpatu Uicti and how to participate. 
r4» ONIifcKSTAW) the KOI.ES OP 0TISR8 and hia own 
iihilitiet* with regard to siaiple CAUSE and EFFECT. 
To develop awareneas of consistencies and a sense 
ut OHiKCT PCRMANENCK. 

To ••ii.lt rbtiind the procesa of FEEDING, and how to 

Will tingi-r Cuuds and use a cup INDEPENDENTLY. 

Tu havf the mubility Skills (initially co-acted,) 

wont idtitcri, and wutivation (directed) to beca»e 

iiivorwiMl with the IMMEDIATE ENVIRONMENT. 

To U- ablf tu IIIlI.P WfTll DRESSING. 

T«i aw.ue ut the PK0<:ESS OF PERSONAL HYGIENE. 



ACE 3-5 

The visuall impaired child needs: 

To be able to take care of TDILETltK; needs independently. 
To be able to meet BASIC PER5CHIAL HYGIENE needs independently. 
To be able to DRESS INDEPENDENTLY. 

To understand BASICS OF FOCH) PREPARATION, through active 
exf^rience. 

To be able to EAT IMJEPENDENTLY and appropriately. 
To be knowledgeable about, and able to participate in 
doing 8IHPLE HOUSEHOLD ACTIVITIES. 

To have KNOi#LEDGE about the function and properties of 
basic UTENSILS AND TOOLS, and 1^ able to USE tlieifl wlien 
appropriate. 

To be able to take CARE OF PERSONAL BELONGINGS. 
To develop the COMMUNICATION SKILLS and foundations to 
express needs , ask questions , and acquire infonaatjon . 
The ability to MAKE A CHOICE TO PARTICIPATE. 
The FOUNDATION FOR INDEPENDENT GENERALIZATION in new 
situations. 

To be able to identify, open , close , and use VARlt S 



1. 
2. 
3. 
4. 

5. 
6. 

7. 



8. 
9. 

10. 
11. 



12. 



c:ONTAINERS independently. 
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OBIENTAT ION and MQglt lTY 



Free -ubility is baaed on a cognitive proceaa. Without vision infor«iog the child about the 
world 'w ieL * racial -wareSeaa and^rientat ion .ust be actively and logically preaented 
MuJuatton o -uCe tSSependent ly i. U-ited to copprehenaible .ti»oli that a«st be interpreted 
!uiu« siJt however, environmental clue, and verbali.at iona take ti»e aasocxations. and 
:rin?orc:»en!'to beco«e'»eani«gful. Thus, self-initiated practice for proficiency and eKposure 
through «oveaent ia li«ited. •'Co-action" is esaential. 



ac;e 0-3 

Hie virtually iapaired infant needs: 

1. To develop MMIY AWARENeSS, knowledge of RANGE OF 
nOTION and MIDLINE. 

2. To BOND to a significant "other** to develop the 
SECMKITY for INUIVIDUATIUN. 

i. To be CO-Atn-ED THROUGH MOTOR PATTERMS to internalise 
procesacti . 

A. Tu be aware of MfmVATORS, with TIME to process to 
ntive out . 

5. EXrW.TATlONS without over-protection. 

6. Tu be pliyiii4:ally directed in fonaing AUDIAL 
AiiSnCIATlONS. 

7. Tu be able tu FliLLOW SIMPLE ONE STEP COfWANDS. 
»! fu he able to IDEKTIFY BASIC BODY PARTS. 

9. Ex|Hi»i»ie tu CUNSISTEHCIES to develop awareness of 
OblElM I'hKMANKNCE. 

10. Tu be uwiire of PHYSICAL QUALITIES OF OTHER 
INUlVimiAl.S. 

n. T.I Jevclup CURIOSITY, and be AWARE of things m 

tiM- IMMKUIATK ENVIW>»»EHT. 
I J. To uiiiltfi sliiii*! simple WORD ISABELS. 

11. To ad^pt tor, and use any RESIDUAL VISION. 



AGE 3-5 

The visually impaired child needa: 

1. To be able to identify SPECIFIC BODY PARTS. 

2. To underatand DIRECTIONALITY. 

3. To develop SPACIAL AWARENESS in relation to self, objects 
and environaent . 

4. To develop awareneas about DI8TAIK:e. 

5. To develop BODY CONTROL. 

6. To develop MOTMl SKILLS to move the body segment ally 
and in various settings. 

7. To be able to assess and use orientation clues. 

8. To underatand TE>ffORAL COIKEPTS. (ie. Firat-Last; 
Slow-Faat.) 

9. To be able to follow 3-STEP COI0IAIIDS. 

10. To be AWARE OF SEQUENCING and develop MEMORY. 

11. To be able to FOLLOW INSTRUCTIONS. 

12. To have the freedom for PURPOSEFUL SELF-INITIATED 
MOVEMENT. 

13. To have a CONCRETE EXPERIENTIAL LANGUAGE FOUNDATION. 

14. To refine LISTENING SKILLS. 
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C 0 M C L U S I ON 

Le-rnioK is the product of neaningful experience.. The extent to which It take* place 
8 tuflucnceii by nuneroua factora, auch aa : 

- the individual'a abilitiea, preaent at birth, or acquired 

- appropriate level of expoaure. baaed upon aaiociative 
foundationa eatabliahed through previoua experiencea with 
tine to proceaa the information 

- effective input which ia logical (fro« the perspective of 
the child) facilitating aaaoc i at iona , or atinulating and 
and providing inpact 

- incentive, both positive and negative 

- and practice, which ia both conaistent and enriching. 

iinportdnt thing to keep in mind ia that no learning experience is of any raore value 
han it:. rejU associations and application to the child's life. The child is a TOTAL child, 
ith or without vision. We reach and we teach from his PERSPECTIVE. 
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